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ABSTRACT

Learning new vocabulary for B1 Intermediate students often appears to be more complex to
learn when compared to basic levels. There are differentiated factors that can influence the
learning of vocabulary at intermediate level, and it is also in this period of learning that many
students face the plateau phase, which is characterized by the stagnation of learning. This work
presents theoretical discussions about the acquisition of vocabulary at the intermediate level
and on the plateau phase, and presents the analysis of two course books corresponding to B1
level, American English File 3 and Interchange 3. The analyzed materials interrelate with
theoretical analyzes, evidencing possible strategies to aid in the learning of new vocabulary

during the plateau phase, faced by some students of this level.

Keywords: vocabulary acquisition, plateau phase, B1 intermediate level, course book.

RESUMO

A aprendizagem de novos vocabularios para alunos do nivel Intermediario B1, muitas vezes,
aparenta ser mais complexo de aprender se comparado a niveis basicos. Ha fatores
diferenciados que podem influenciar na aprendizagem de vocabulario quando se trata de niveis
intermediarios, e também € nesse periodo da aprendizagem que muitos alunos entram na fase
plateau, a qual se caracteriza pela estagnacdo da aprendizagem. Este trabalho apresenta
discussOes tedricas acerca da aquisi¢do de vocabulario em nivel intermediario e sobre a fase
plateau, e apresenta as analises de dois materiais didaticos correspondentes ao B1, o American
English File 3 e o Interchange 3. Os materiais analisados se inter-relacionam com as analises
tedricas, evidenciando estratégias possiveis para auxiliar na aprendizagem de novos

vocabularios durante a fase plateau, enfrentada por alguns alunos desse nivel.

Palavras-chave: aquisicao de vocabulario, fase plateau, nivel intermediario B1, livro didatico.
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1 INTRODUCTION

This master's degree research aims to clarify and understand more deeply what | have
observed during my learning process and seemed to interfere in my communication in that
period: the plateau stage when learning new words in English, considering it as a foreign
language?, especially in intermediate levels. | could also observe it happens to most of my
students? along my professional life, especially in the intermediate levels. As a teacher, | am
also constantly learning, so | know that it is possible to learn, even when we are in a more
advanced stage.

In this work, the aim is to understand how plateau is configured and, mainly, how to
overcome this phase regarding to the expansion of the lexicon in English as foreign language.
Vocabulary is highlighted here because it is extremely important in successful communication,
regardless of having several alternatives to express what a person wants to say, in different
ways, as Saville-Troike confirms by affirming that “[...] vocabulary (or lexicon) is the most
important level of foreign language knowledge for all learners to develop — whether they are
aiming primarily for academic or interpersonal competence [...]” (SAVILLE-TROIKE, 2006,
p.138).

To address the phenomenon of the stagnation in the plateau phase focused on vocabulary
acquisition, authors such as Jack Richards and Vivian Cook were studied in order to understand
the processes of acquisition of vocabulary, the concepts of the plateau phase, especially in what
concerns the acquisition of new vocabulary from the intermediate level, and what can
collaborate to face this moment during the learning of the English language as a foreign
language. As well the books American English File 3 — 2" Edition and Interchange 3 — 5"
Edition, both used to learn English as a foreign language, which also work with vocabulary
acquisition and development, characterized by the communicative approach, were analyzed.

According to Richards (2017), the Common European Framework of Reference for
languages describes six levels of communicative ability in terms of competences, which are
Al, A2, B1, B2, C1and C2. This work focuses on the intermediate level corresponding to B13.

Christina Latham-Koenig and Clive Oxenden clarify this matter saying that

L In this work, I refer to the English language as a foreign language, but in the references cited throughout the work
I maintain the nomenclatures used by the authors, such as second language (L2).

2 In this work, | consider adult students of paid free courses, who in addition to studying the English language also
work and study other areas of knowledge, not devoting themselves fully to language learning.

3 Whenever referring at intermediate level, it will correspond to level B1 of the European Common Frame of
References in languages.



The intermediate level is often a milestone for students: at this point, many students
really begin to ‘take off’ in terms of their ability to communicate. Some students,
however, may see the intermediate level as a ‘plateau’ and fell that they are no longer
making the progress they were before. Students at this level need fresh challenges to
help them to realize how much they know and what to make their passive knowledge
active, together with a steady of new language (LATHAM-KOENIG; OXENDEN,
2014, p. 8).

Latham-Koenig and Oxenden (2017, p. 8) explain that intermediate students need to
“review and extend their knowledge of the main grammatical structure”, while using different
tenses together. They complement by saying these students also need to expend lexical areas
and “build new words by adding prefixes and suffixes”, while practicing the pronunciation of
new lexis and putting the new vocabulary into practice, as well as these purposes also pervade
all communicative skills, such as reading, writing, speaking and listening.

This work is justified with the intention of understanding the processes during this phase
so that the students who are in the intermediate level can continue to learn and extend their level
of proficiency, particularly considering the acquisition of vocabulary. The work will be divided
into three chapters that include theoretical discussions about the acquisition of vocabulary, the
plateau phase and strategies to be developed. In the methodology, the work will analyze two
course books, correlating them with the previous discussions and observing their usefulness
through the presented factors. Finally, the final considerations and the appendices will be

presented.



2 METHODOLOGY

This work focuses on the analysis of two course books for teaching English language as
foreign language, leveled as B1 according to the Common European Framework of Reference
in Languages (CEFR). The course books to be analyzed are American English File 3, Second
Edition, by Oxford University Press, and Interchange 3, Fifth Edition, by Cambridge University
Press. These books were chosen because they are widely used in Brazil and I also use with my
groups.

The aim of the analysis is to observe if what is proposed by both collections, concerning
developing vocabulary, corresponds to what is presented by the authors studied in this work, as
well as to analyze if they can actually help students of intermediate level who may be in a

plateau phase.

2.1 CORPUS

The two materials analyzed in this work are intended for adult learners, and the focus of
the analysis will be on vocabulary acquisition components and how vocabulary is addressed
throughout a unit of each book. It will be observed if the way the activities and proposals are
developed can collaborate to face the plateau phase during B1 Intermediate level. American
English File 3 has an average duration of 160 hours of classes, and the lesson 1B will be
analyzed, which can be developed on an average duration of 5 hours of class. Interchange 3 has
an average duration of 120 hours of lessons, and the unit 1 will be analyzed, which can be
developed on an average duration of 4 hours of class. Lesson 1B from American English File
3 covers pages 8 to 13, 104, 108, 109, 113, 122, 123, 133 and 154 of the student book, pages
175, 202 and 218 of the teacher's book, and pages 7 to 9 of the workbook. Unit 1 from
Interchange 3 covers pages 2 to 7, 114 and 132 of the student book and resources from the

material website for teachers.



3 ANALYSIS

The analyzes will be divided between lesson 1B of American English File 3 and unit 1

of Interchange 3.

3.1 AMERICAN ENGLISH FILE COLLECTION ANALYSIS

As previously mentioned, the American English File collection, specifically in this
analysis, the second edition, is structured on the basis of the Communicative Approach, which
emphasizes the meaning, the interaction between the speakers, their intention and language
functions, and it has six books in total, from Al to C1, according to the Common European
Framework of Reference for Languages (CEFR).

The book American English File 3, which includes level B1 and the start of level B2,
was analyzed. The book is divided into ten units, with two lessons each, also containing lessons
of language usage in practice and revisions to each two units, respectively. The second lesson
of unit 1 (lesson 1B) was considered for the analysis, therefore, within level B1. This lesson
presents the use of future forms, specifically present continuous to express future arrangements,
future with going to when referring to plans and predictions, and future with will and will not,
to express decision-making, promises, offerings, predictions, future facts and suggestions, and
also how to express reciprocity through the use of each other. It also features vocabulary related
to family and personality adjectives, as well as sentence and word stress and adjective endings.
The analysis of this work was focused on the part of vocabulary, in this case, words related to
the family and adjectives of personality. According to Latham-Koenig and Oxenden,

Every lesson in American English File has a clear lexical aim. Many lessons are linked
to the Vocabulary Banks which help present and practice high-frequency, topic-based
vocabulary in class, give an audio model of each word, and provide a clear reference

so students can review and test themselves on their own (LATHAM-KOENIG;
OXENDEN, 2014, p. 08).

The vocabulary bank* section of this lesson features only meaningful lesson-related
vocabulary, in this case adjectives to describe personality, and it is separate from lesson 1B°
which is covered between pages 8 to 11 and it is on page 153. The distance between the

vocabulary bank and the lesson itself can be an alternative in case of students’ self-study, if

4 See appendix 1.
> See appendix 2. The four pages of the lesson 1B are in this appendix.



they want to review some specific vocabulary, for example, they are probably aware that there
Is a section especially for this, without necessity of looking for it lesson by lesson, which can
be useful to students, as well dynamic. The complete vocabulary bank is between pages 152 to
164, highlighted by a green bar in the upper right corner, which differs from the other sections
of the book, such as the grammar bank that has this bar in blue, for instance. This visual resource
can be an alternative to help students easily locate what they are looking for.

About lessons A and B throughout the book, the authors state that each lesson “contains
two four-pages lessons that present and practice Grammar, VVocabulary, and Pronunciation with
a balance of reading and listening activities, and a lot of opportunity of speaking” (LATHAM-
KOENIG; OXENDEN, 2014, p. 10). They also say have clear reference to the sections at the
back of the book, as in the case of vocabulary bank. The balance among the different features
of language help students to practice the vocabulary that are being studied due to the several
opportunities to use that vocabulary while studying other aspects of language, as grammar or
any of the receptive skills.

According to my experience, a four-hour class® is enough to work each lesson, and it
can vary for more or for less, according to the group and students’ profiles. During this period
of class, the students can learn new vocabulary “[...] by reviewing family vocabulary and
talking about the way family life is changing” (LATHAM-KOENIG; OXENDEN, 2014, p. 19).
This subject is generally familiar to all students, considering that everyone comes from a family,
regardless of its structure, which allows everyone to somehow interact and manifest about their
views and experiences about it. The grammar, focused on the future forms, which the students
already know, considering that they are on level B1, compares the different ways of expressing
their intentions regarding the future. Relating family issues to future aspects is very pertinent,
given that people, in their family relationships, end up constantly planning the most varied
situations: travel, shopping, tasks, everyone’s responsibilities, etc. As these schedules usually
refer to a future time, it is interesting to address this grammatical topic, which makes the
vocabulary worked be used constantly.

This lesson also brings a song, Our House’, by Madness, which reinforces the use of the
vocabulary related to family and it introduces new expressions, such as Sunday best® and house-

proud®, among others, that can perfectly be used when dealing with family issues. It also focus

® | have been using this material since the first edition, precisely since 2008, and this has always been the average
time it takes to develop the lesson with ease, giving you all the features of the collection.

7 See appendix 3.

8 Best clothes.

® Spending a lot of time keeping a house clean and neat.



on relationships between siblings, about the advantages and disadvantages of being a younger
sibling and an only child through a text that offers reflections and debates. At this point, students
have the opportunity to expand their vocabulary by broadening their knowledge of adjectives
that describe personality. They may probably know some of the adjectives, considering their
level, but it is an opportunity to practice what they know and to learn new words. The listening
activities encourage them to talk about each member's position within a family and how this
can affect the personality of each one. A written activity'® on a person description is also
proposed. All these varied kinds of activities offer numerous moments of application and usage
of the vocabulary presented in the lesson, allowing the students to work and deepen these uses,
in a comprehensive and wide way, especially for being a subject that ends up being meaningful
and connected with their realities.

Having made this broader contextualization of the lesson, | focused on analyzing the
proposals of some activities that allow the acquisition and usage of vocabulary.

In part 1, Vocabulary & Speaking (pages 8 and 9), the student is encouraged to analyze
three images that represent different family contexts. This proposal allows them to be free to
share their perceptions and use vocabulary that they already know. This step can be performed
in pairs and then with the group, which already ends up being a moment of warming up, and
introducing the main subject of the unit.

Then, the proposal is, in pairs, the students have the opportunity to explain the
differences between the family relationships presented. It is worth to emphasize here that the
activities in pairs are important, because they allow more opportunities of speaking and
interactions. As mentioned before, Foster (1998) and Richards (2008) warns of the importance
of peer work.

Next, the text Changing — for the better? is presented so that the students, through the
reading, reflect on some contexts of family changes, besides receiving input of linguistic
structures and also vocabulary, as well as developing the receptive skill of reading. After
reading, the students listen to the audio from the text, which also presents the answers of the
previous activity, which was to fill in the gaps with a suggested percentage. Again, through
listening, the students are exposed to some input and another receptive skill — listening —, when
they can observe and confirm the pronunciation of words that they do not know and appear in
the text. As previous mentioned, Schmidt (1990), Swain (2000), Latham-Koenig and Oxenden

10 Appendix 4.
11 The pages with the activities corresponding to part 1 appear in the appendix 2.
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(2014), Yi (2007), Richards (2008) emphasize the importance of input for students to continue
learning.

At the end of this block, students are invited to work in small groups to discuss and
present their views on the main topic of the unit, family structure and routine, and the task
provide with helpful expressions so that they can assist students in communication and deepen
their communicative abilities and competences.

Part 2'2 refers to the grammatical topic presenting the future forms, and it will not be
deepened here, but it is worth to mention, as before, that it can be very pertinent when working
the proposed vocabulary about family and adjectives of personality.

Part 313, regarding to pronunciation, works on sentence stress, helping students to
improve their fluency. Afterwards, a speaking activity is proposed, which also involves the
main theme of the lesson. Here, students have the opportunity to use the previously worked
grammatical structures and vocabulary through output. This moment, in particular, | suggest
doing the speaking activity in pairs, so that everyone has more opportunities to speak and
produce language, developing this productive skill.

The song Our House, previously reported above, appears as an opportunity for more
input, through the playfulness that music brings with it, besides presenting words and
expressions related to the topic of the lesson. Gairns and Redman (1986), Richards (2008),
Cook (2016) and Holden and Nobre (2018), as discussed before, state for a better vocabulary
acquisition it is important to work on blocks of related words. This unit is structured in block
of related words, so that the vocabulary is presented and worked in a way students learn them
in a process divides in stages.

In part 5!*, Reading, the article Younger brother or only child? How was it for you?,
adapted from The Times and The Guardian, presents the story of the family relationships of two
people. Initially, students are encouraged to talk about the advantages and disadvantages of
being an only child or having siblings. Again, students are encouraged to talk about the main
topic, using related vocabulary, and so having another opportunity to improve their lexicon.
This moment is interesting for a lead-in stage to the reading, and ends up involving them to the
next task. In pairs, each student is responsible to read the story of one of the two people

mentioned in the text, and then to share information with a partner, telling what happened to

12 page 9 of the book, which appears in the appendix 2. The appendix 5 shows the grammar bank corresponding
to this lesson.

13 Page 9 of the book, appendix 2.

14 Page 10 of the book, appendix 2.
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each of these people. Next, the students are encouraged to recall which family members are
mentioned in the text, and how the childhood experience of the writers from the text affects
their lives.

At this point, students use another lexical topic proposed in the unit, in addition to the
family: personality adjectives. Next, students look at the words highlighted in the text and relate
them to their meanings. This kind of activity helps to learn contextualized vocabulary,
important for their understanding and acquisition. Richards (2008) reinforces the use of context
as a tool to learn vocabulary. At this point, the material presents the use of each other!® through
examples, and closes this section by raising questions about their own family contexts, which
makes students widely use the vocabulary that are being studied, especially because they are
talking about themselves and their own reality. As it was said before, personalization is relevant
to learning.

In part 6%, which focuses specifically on vocabulary, more specifically on personality
adjectives, the students are encouraged to recall the meaning of some personality adjectives that
appeared in the text, as well as whether any of them would describe their personalities.
Afterwards, they are taken to the Vocabulary Bank!’, and another opportunity to acquire new
vocabulary is presented. In the first part, What are they like?, a list of adjectives, followed by
their phonetic transcription (which is also worked through the American English File
collection) is available for students to complete sentences with their definitions. After that, the
audio of these sentences is available to check. | consider this activity important to the
acquisition of new vocabulary, since they do not work the translation, but its meaning through
definitions and examples, which is more effective and meaningful than simply memorizing
words, as informed by Gairns and Redman (1986), Richards (2008), Cook (2016) and also
Holden and Nobre (2018). It is relevant to point out the words in this section are worked in
block, as explained before.

In the second part of the Vocabulary Bank, the opposites of some adjectives presented
in the previous activity are shown, and students are asked to list them alongside the
corresponding opposite. After that, through the audition of the audio, the students can check the
answers and work on the pronunciation. Then, they are invited to work in pairs again, analyzing
whether the adjectives listed in either Part 1 or Part 2 correspond to positive, negative, or neutral

characteristics. Again, it is also emphasize the words are presented in blocks. This activity is a

15 Page 10 of the book, appendix 2.
16 Page 11 of the book, appendix 2.
17 page 153 of the book, appendix 1.
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good opportunity, when analyzing these characteristics, to talk about themselves and their
families, which makes the activity even more meaningful, as well as a good opportunity to use
the new words. So, the students are asked to test whether they remember how the adjectives
with the negative prefixes are, without reading them. | consider this activity playful and
challenging, but it may please some students or not others, but | believe it is interesting,
regarding to memorization, which is not all the process of learning new vocabulary, but also
necessary. Finally, the students are exposed to some false friends, which is often challenging
when communicating, as reported by Gairns and Redman (1986), and which usually make
students get confused due to the word similarities to other languages, that is why the importance
of working on them.

Next, students are invited to return to page 118 and another task invites students to think
about the first three personality adjectives that come to their minds, leading them to a
communicative activity!®, presenting a personality test, which can be a moment of reflection
and playful interaction among learners.

Part 7%° of the lesson 1B is focused on pronunciation, and it brings word stress and
adjective endings. This activity enhances the pronunciation of the vocabulary that has been
learned throughout the lesson, which is also important to fluent communication. It can be done
by drilling, and it is a relevant part inside the communicative approach, resulting in a better
pronunciation and fluency improvement.

Part 82 is dedicated to listening and speaking, and begins by questioning the position
of the students in their families. Then, they analyze the cover of a book that deals with this
subject, and listen to a journalist talking about it on a radio program. While they listen to the
audio, they complete a chart with the adjectives mentioned by her and which correspond to each
family position (oldest children, middle children, youngest children and only child). In this kind
of activity, | usually play the audio® twice, to enable everyone to capture as much information
as possible, and I play a third time only if I observe the students really need — as the text from
this listening activity is relatively long — but considering they are at level B1 in the CEFR, they
may not need to listen more than twice. Afterwards, they compare their notes with a partner,
and are challenged to remember the reasons and examples that the journalist gives. Different

from what is proposed by the activity — listen to the four sessions again, one by one — I would

18 Appendix 2.

19 Page 104, appendix 6, activity 1B. There is a section for communication that goes from page 104 to 112.
20 page 11, appendix 2.

21 page 11, appendix 2.

22 Appendix 7, audio 1.27.
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only do so if | observe the students necessity, since they had the opportunity to listen at least
twice before. Again, peer work offers more moments of interaction and speech, and in this
specific activity, the students can make extensive use of words related to the family and
personality adjectives, which is fundamental to the acquisition of the lexicon. The pairs analyze
whether or not they agree with what they have just heard and whether they observe such
characteristics in themselves or in other people they know. Overall, this section provides
vocabulary practice, providing students opportunities to learn and improve new lexicon and
develop the receptive skill of listening and the productive skill of speaking.

To close the lesson, the students are invited to do a written production describing a
person. They are taken to page 113, in the Writing® section, and so the students are exposed to
a writing model, which deals with two messages exchanged between two friends, via social
network. The students are asked to answer two questions of comprehension, and to find five
spelling mistakes, challenging them to correct, which arouses a critical sense of their own
writing. They are then encouraged to read the text again and answer questions without going
back to the text again. These gquestions involve personality adjectives, and they again use new
vocabulary. After that, they are introduced to modifiers, commonly used with adjectives, further
expanding their lexicon. Some more useful language when describing a person is presented,
involving positive and negative adjectives, as well as some prepositions that follow adjectives.
Again, the work on blocks of words is perceived, reinforcing the importance of relating the
words when acquiring vocabulary. Finally, students are invited to describe a person through a
written production, guiding them to divide the information into paragraphs, and encouraging
them to check their mistakes. | think it is interesting to designate this activity to be done at
home, outside the classroom, since it is a time-consuming activity and fully individual. They
could share and deliver their written productions in another class, which also allows the review
the vocabulary learned in the previous class. Overall, it is a section which makes students use
the new vocabulary as well as develop the productive skill and writing. If it is pertinent, teacher
can give another opportunity of writing after the corrections.

The teacher's material offers extra activity for vocabulary and for communication. The
vocabulary activity?* proposes that students, in pairs, complete a crossword with personality
adjectives, describing the words to each other, but not mentioning the word itself, only through
its meaning. It is a playful and very useful activity to learn new vocabulary. It can be done after

working with the Vocabulary Bank, or at the end of the class, as the closing of the lesson. |

23 There is a section dedicated exclusively to written production, pages 113 to 121. Appendix 4.
24 Appendix 8.
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think it is interesting to finish the class in a lighter and more playful way, | believe that motivates
for the next classes. The communicative activity? also brings the vocabulary worked in the
lesson, which the students talk about someone in their family, reinforcing and reusing the
vocabulary worked. It also can be done at the end of the class, as one more opportunity to speak
and learn lexicon, especially by bringing up personal issues, which usually motivates students
to talk.

At the end of the two lessons of unit 1, the Practical English? section offers a review
of the main linguistic aspects covered in the previous two lessons, such as grammatical points
and the most recurring vocabulary. This section tells the story of two characters, which is
presented from the beginning of the collection. The activities are developed through three
videos, merging activities that include issues of filling in the gaps with relevant information,
issues of truth or false, and questions that contemplate comprehension. They also present
different words between British English and American English, and useful expressions for
communication and common phrases in social interactions. It also offers pronunciation
experiences and drill activity. I will emphasize what concerns the vocabulary related to previous
lesson. The story presented in the videos?’ involves a familiar situation, with an exchange of
experiences during the interactions, which uses vocabulary referring to the family and
descriptions with adjectives. The section presents the difference between the terms "mom™ and
"mum®, respectively, referring to "mother"”, so both words refer to family. It also presented the
use of "how + adjective" and "what + noun", which meets all adjectives worked previously. At
this point, students are taken to the Communication®® section to deepen the use of these
structures. This review is pertinent because it reinforces what has been worked up to then, in a
contextualized and broad way, allowing a relationship with real and routine interactions.
Concerning the vocabulary, it is another opportunity, not in the same class, but in later
moments, to review the new vocabulary learned, giving more chances of effective learning.

The American English File collection also offers a workbook?®, which includes a
CDROM, reinforcing all classroom learning by studying at home. The activities from the
workbook can be checked in the following class as a way of clarifying and learning. The

material also has an online platform, focused on skills required for CEFR level B1, which is an

25 Appendix 9.

26 Pages 12 and 13 of the book, appendix 10. Both pages are in this appendix.

27 The transcription of the videos is shown on pages 122 and 123 of the book, appendix 11, audios 1.28, 1.29 and
1.32.

28 Pages 104 and 109 of the book, appendix 12, activities PE1. Both pages are in this appendix.

29 The appendix 13 presents the activities of the workbook related to the lesson analyzed, from pages 7 to 9 of the
workbook.
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alternative of self-study. This collection offers effective opportunities to improve lexicon and
to acquire new vocabulary, as shown previously, since it does not simply present the
vocabulary, but link them to a variety of usages, always contextualized, leading the students to
effective use of language. Next section will present the analysis of the other course book,

Interchange 3 5" edition, by Cambridge University Press, also concerning vocabulary.

3.2 INTERCHANGE 5™ EDITION COLLECTION ANALYSIS

This analysis refers to the book Interchange 3, 5th edition. The Interchange collection
also works based on the Communicative Approach, and the collection is composed of four
books. Book 3 corresponds to the last book in the collection, and fits into level B1 of the CEFR.
It has sixteen lessons, and each lesson can be worked on in approximately four class hours.
Richards (2017) informs in unit 1%, the students are able to

[...] practice talking about personalities and qualities and likes and dislikes. By the
end of Cycle 1, students will be able to discuss ideal friends and partners using relative

pronouns who and that. By the end of Cycle 2, students will be able to discuss things
they like and don’t like using clauses with it and adverbial clauses with when (2017,

p. 2).

In the first part of the lesson, Snapshot®, a chart inviting students to reflect on marital
and loving relationships is presented, so they can debate on the subject. This activity ends up
being a warm up activity to what will be addressed in the lesson, which involves themes related
to personalities and qualities, as well as personal preferences. At this point, they have the
opportunity to use known vocabulary, such as looking for new words that appear on the chart.

In Part 2, Conversation®?, a conversation between two friends is presented, and in it they
can talk about a search on a dating website. Here, in addition to using the vocabulary referring
to the characteristics and preferences, which involves adjectives, is already introduced the
grammatical point that will be approached in the next section, the relative pronouns. They are
invited to listen to the audio of the conversation, and practice in pairs, such as drill activity.
This moment is important to shape speech models and to deep improvement in fluency.
Afterwards, the students listen to the conclusion of the conversation®, which makes the

conversation not something random, simply added to the lesson, but a situation of real context,

30 Pages 2 to 7 of the book, appendix 14. The six pages are in this appendix.
31 See appendix 14, page 2 of the book.

32 See appendix 14, page 2 of the book.

33 Appendix 15, 1.2 Conversation (p. 2).
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in which some of the students can identify themselves by already having lived or meeting
someone who has already lived it, what makes learning more meaningful, in addition to being
an input opportunity, already mentioned its importance previously.

In part 3, Grammar Focus®, the highlight is for relative pronouns. Although it is not the
focus of the work, it is worth to emphasize this grammatical point can meet the vocabulary
worked in the unit - personality and qualities, which involve adjectives, and preferences - since
when we describe what we like or dislike and qualify or report somebody, somewhere or
something, the usage of these pronouns is very important. Therefore, | believe it is pertinent to
join the use of this vocabulary and this grammatical topic.

Part 4, Word Power®, addresses personality traits. Here, it is possible to observe focus
on adjectives that describe personality. The first activity proposes to match a list of adjectives
to their descriptions - it is observed the use of the relative pronoun previously worked as well -
, and then classify the adjectives into positive or negative. After that, it is proposed that, in pairs,
students, without reading the definitions, define the adjectives with their own words. This type
of activity, in addition to helping them learn new words, helps them develop oral skills and the
ability of paraphrasing something they do not know or do not remember how to say during
communication. It is then suggested that they choose adjectives to describe some family
members they like. This moment is very meaningful because it starts from something very
personal, which usually motivates students to express about themselves. It is worth to mention,
once again, the importance of working in pairs, addressed several times previously throughout
this work. Overall, this section provides students opportunity to learn and use the new
vocabulary from the unit.

In part 5, Listening®®, the proposed activity is to listen to three people’s description®’,
which students should classify the descriptions as negative and positive, and list the adjectives
mentioned. As in the previous section, this activity, in addition to providing input — also
emphasized its importance previously —, the students reinforce the use of the vocabulary
worked, and helping them learn and consolidate its acquisition.

Part 6, Discussion®, proposes that students discuss what an ideal friend, family member,
or partner would look like. In addition to allowing reflection on what kind of person is

interesting that each one has at their side, which becomes meaningful for the students, again

3 See appendix 14, page 3 of the book.
% See appendix 14, page 3 of the book.
3 See appendix 14, page 4 of the book.
37 Appendix 15, 5. Listening (p. 4).

3 See appendix 14, page 4 of the book.
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they use the vocabulary studied. Then, in groups, they share their ideas and discuss them, using
in practice and in a real and meaningful context the vocabulary explored.

Afterwards, in part 7, Writing®®, it is proposed that they think about a friend and write a
paragraph, based on some questions. After writing, which involves the subject addressed in the
unit — which goes on to reaffirm the acquisition of this new vocabulary — they are invited to
share their writings and compare them. Here, | suggest writing at home, because it is an
individual and time-consuming activity, and bringing it in the following class, and so sharing
with the group. Overall, this section allows one more opportunity of putting in practice the new
lexicon, which is useful to learn it.

In part 8, Perspectives®, students are exposed to a text and its audio, and invited to think
about if they agree or not with the subject addressed in it. Therefore, a score can be calculated,
just like in some tests we find in some magazines, for example, and they can verify if they
bother easily with some everyday situations concerning other people. This topic often engages
students, since people tend to enjoy talking about what they like or dislike. After this test, they
are invited to share their scores with the group and explore those issues. Again, besides being
significant and engaging, it is a playful activity that involves the lexicon addressed. All these
aspects reinforce the acquisition of new vocabulary.

Part 9, Pronunciation®!, presents linked sound by some sentences and speeches
involving the topics addressed. Although it is not the focus of the work, improving
pronunciation is always relevant in terms of fluency and language use, as well as practicing the
pronunciation of the new vocabulary.

Part 10, Grammar Focus*?, presents another grammatical point referring to the use of it
clauses + adverbial clauses with when. Just as part 3, already mentioned before, although it is
not the focus of the work, it is worth to mention that this grammatical structure is in agreement
with the personal preferences, which contributes to the development and deepening of the
vocabulary worked on in the unit, facilitating its acquisition. Both sections 3 and 10 lead
students to page 13243, in the Grammar Plus section**, where they can deepen the grammatical

structures studied throughout the units.

39 See appendix 14, page 4 of the book.

40 See appendix 14, page 5 of the book.

41 See appendix 14, page 5 of the book.

42 See appendix 14, page 6 of the book.

4 Appendix 16.

4 This section of the book is contemplated between pages 132 to 147, and it presents the grammar topic
explanations and activities.
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In Part 11, Interchange 1%°, students are taken to page 114 — which is part of the
Interchange activities section*” and develops communicative skills — and are invited to do a
quiz, in pairs, about their own personalities. Here, in addition to being a playful and very
significant moment, by referring to themselves, they make uses of all the structures studied in
the unit up to then, including those referring to the lexicon. After the first step in pairs, they are
invited to share their answers and what they found out with the group, and again end up using
the language, its structures and the lexicon to be learned, corroborating for its acquisition.

Finally, in Part 12, Reading®, students can read a text that meets all that has been
brought in the unit, reinforcing their learning, and broadening their comprehension and
interpretation skills involving the English language. In the end, they are invited to discuss the
topic addressed in the text, which means they use language and vocabulary to communicate.

Teachers who adopt the Interchange collection have access to extra resources that can
be used in their classes as a way of enriching their pedagogical practices and mediating the
achievement of learning goals. One of the activities is especially dedicated to the vocabulary*®,
which presents a list of personality adjectives, some presented in the unit, others not. After this
list, there are activities aimed at the practice and use of adjectives, which propose that students
classify the adjectives into positive and negative, and list some famous people and their
characteristics. Afterwards, they are invited to talk about their preferences. These activities are
democratic and usually involve students because they have the opportunity to express
themselves and talk about their personal preferences, as well as they help them to acquire a little
more of the vocabulary that are being studied. There is also an activity® in which students, in
pairs, complete a crossword with personality adjectives. Here, they are supposed to give the
definition of each adjective so that the colleague identifies it, making them to develop the ability
of description and paraphrasing, as well as the interpretation of what they are listening and,
consequently, acquisition of the lexicon studied and improvement of speaking. Both activities
can be done after approaching vocabulary in the unit, in this case after part 4, or at the end of
class, to close it in a playful and enjoyable way. As mentioned before, I believe that ending the
class in this way interferes with the pleasure of returning to class because students leave class

with a good feeling of joy and accomplishment.

45 See appendix 14, page 6 of the book.

4 Appendix 17.

47 This section is contemplate between pages 114 and 131, and it is focused on what is studied in each unit.
48 See appendix 14, page 7 of the book.

4 Appendix 18.

0 Appendix 19.
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The extra activities of listening® and writing®? directly involve the studied vocabulary:
personality adjectives and preferences. The listening activity can be performed at any time that
the teacher considers pertinent. | suggest doing it at the end of the lesson, as another way to
take back what has been studied in class, including vocabulary. The writing activity | suggest
to be done at home, considering it is an individual and time-consuming act. In the following
class, this writing can be shared and debated with the group, becoming a way of remembering
and reinforcing some aspects previously studied. Overall, the two proposals are relevant
concerning the use and practice of the new lexicon.

The Interchange collection offers online workbook, contemplating self-study, where
students can deepen their knowledge and language skills, which is fundamental for
consolidating language learning. This collection offers a range of opportunity to learn new
vocabulary since it contemplates new lexicon by using them along the unit in a meaningful and
personalized way.

Richards (2008) and Cook (2016), as well as other authors mentioned in this work,
discuss about the importance of teaching the language, and so new vocabulary with solid and
consistent approach, allowing students use making effective use of language. Both course books
from the analyses provide students moments to use the language in a contextualized and
meaningful form, as well as personalized, collaborating to the vocabulary acquisition and to
face the plateau phase that may occur during this stage of learning when the students achieve

the intermediate level.

51 Appendix 20.
52 Appendix 21.
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4 FINAL CONSIDERATIONS

Both the American English File 3 and Interchange 3 books bring their content in an
interrelated way. Throughout the lesson and the unit analyzed, it is possible to observe that the
vocabulary is present at all activities and moments during the lesson, as well as the grammatical
components presented can be easily used with the vocabulary proposed by the lesson. The
materials evidence what Gairns and Redman (1986), Richards (2008), Cook (2016) and Holden
and Nobre (2018) discuss about the importance of working with vocabulary in a related way,
presenting new vocabulary in blocks of words, and offering different and varied opportunities
of using the new lexicon.

Both books also offer extra features and the option of self-study, which collaborates to
increase knowledge and to consolidate of what has being studied through practice, in addition
to not only focus on the student’s book, which can be motivating for students keep on their
studies. They lead students to work in pairs or in groups constantly, allowing real and dynamic
interactions, facilitating communication and consolidating learning. Foster (1998) and Richards
(2008) mention the importance of peer work.

Both materials provide meaningful and engaging activities that involve the individual
realities of each student, as well as they involve them in their peers’ realities. When there is
engagement and involvement from the students, the learning happens in a fuller and more
natural way, providing a warm and democratic environment, making each one feel part and
responsible for their own learning, as well as a sense of belonging. Richards (2008) warns the
importance of meaningful activities for better results in learning.

Apparently, the American English File collection is a little bit denser, with a big amount
of information and deeper tasks if compared to the Interchange collection, which is a little bit
lighter and the tasks are usually less complex. These characteristics do not detract any of the
proposals, since what becomes relevant here is about considering the profile of the groups and
students when choosing one of these materials.

The way both course books deal with the acquisition of vocabulary contributes so that
students — in this case intermediate level students, B1 of CEFR — learn new lexicon and
reinforce what is already known, since they are given a good time in class to use new
vocabulary, as well as this new lexicon is brought in several different ways and context
throughout the lessons. The collections also offer opportunity to go on studying by themselves
out of the classroom, which results in a deeper learning. All these features help those students

who may be facing the plateau phase because it gives them the several and different
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opportunities to use the vocabulary in a natural, intuitive and personalized way, over a
considerable period of time, allowing the use to be relevant, so they can acquire new lexicon in
a more fluid and non-anxious way.

Using vocabulary when you are at an intermediate level is the most efficient way to
learn it, considering it is a time when many students cannot realize their own progress in
language learning, which is most noticeable at basic levels, but it does not mean that learning
does not keep happening at the other levels. Using the language in a natural and intuitive way
can help students understand better the processes and observe their own progress, while
encouraging them to continue studying, without evading courses and classrooms.

It is also important that teachers analyze what is possible to follow in the proposals
presented by the collections and what is important to reformulate and adapt, in order to achieve
the needs and the goals of their groups and students. Teachers must have the expertise when
analyzing, reformulating and adapting the activities presented by the course books.

In the course of this work, it was observed that there is not much material available
about what concerns specifically plateau in acquiring vocabulary. As suggestion for future
papers, a more in-depth research in this field and practical analyses of groups that use the
methodology and the collections presented by this analysis can be very pertinent and relevant
to understand and help teachers and students concerning the plateau phase and the acquisition

of vocabulary during this moment of learning.
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Happy families are all alke; every unhappy family
5 unhappy @ Its own way.

1 GRAMMAR future forms

a

Cx
1
1
4
5

10

ymplere the sentences with the correct form of the verbs or phrases on the right.
My brather hates his jols He's going to ook for a new ooe he [ look for fan imtention)
Doa’t worry abowt the drinks for them 1/ pay (an offer)
some myare coffee, I mxake {an offery
Do vou think _ _ betore you're 307 you [ geemarried ja predicrion)
= = _tomy cousin's wedding. We'll be on vacaion. W | O RO (An arranpeent)
A Areyou ready to oeder?
B Yes, the steak I | have Gan instant decision)
21 anmy vexe birthday, 1/ be {a fact)
for dinner tomight. You paid last time wu [ pay {an ofter)
I'm goang to the mall long, I | not be {3 promise)

a party fur my grasd mathser's 80th birchday tomoerow.  we [ ave (an arrangement]

b Complete the dialogues with the correce furare form of the verhs in parentheses.

1 A _Are you__gobsgawiy  this meckend? (g0 awey)

BNowe ___ hece Wiy [stay)

AWe  abarbocus ‘Would you e to coma? [havel

A I'm oo tred to cook. | some Chinese take-out food tonght. forder)

8 Good ides. | the resbaurenit, What do you want for an sppetizs? (col)
Al thaspoog olls, plaass. (havel

A Wrat tirs e YOU_inthe moming? [leaved
Bl theswodock tran [take)

Al youadarndeto the tran staton (piveg

A What you torrghe? (oo

L the new lames Bond movie, Do vou wart 1o come? (Ses)
A No, thanss, vealready seanit. You it lows)

Al youwdhhe &ahsd [halp)

BOXI ____ andyoucandry. But plaxse be caruful with the glsces. (wash)
A Don't woery | arything! not beeak)

First lne of Anna Karenisa by Low Tolstoy, Russian weiter

Latham-Koenig, C.; Oxenden, C. American English File 3 — Workbook. 2" edition. New York: Oxford University

Press, 2014.
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Roband Ales

I'm not speaking to oy sister and she isespeaking 1o me.

My sister and 1 ! : : , i

4 1don't undenstand yon and you don’t understand me,
We R

5 The coach respects the plavers and they respect him. 3
The coach and the players

-

3 PRONUNCIATION sentence stress s
a  AETETH Listenand complere the senqences.

b

1 When  are you going to __book  your __usatios 7

1Tm poing o the et

3 T'mgosng o

4 are you ? &
5 I'm some = =
6 I'm ny ; J
? willyou AU fes ?

X1 wot them 8
91 _ them oa

b Lissen againand repeat. Copry the ghythm.

4 VOCABULARY family, adjectives of perscnality
a  Complere the senrences with a family word. 1
I Your mother and father are your parests .

10 Your brother's or sister’s son is yourn

each other b Match the comnments with the pessonality
2 '@ adjectives In the box.
Rewriee the sentences with eack other. sqgrossve ambitius  ndepercent
1 My brother's shoating ar my sister and she's shoaring ar him. jesious relistle  self-canfident  seifish
My brother and sister __gee shonting at cachother sensble <podid  stubbom
2 Rob docsa't know Alex and Alex docan't know Rab, b Wihens D wasst something. ny parcnts

always give it ta me.”

ST

“Tdome like my boy friend wiking w
other women”

“I'tm always there when my friends need
wy help.”

“Thase are my pens and you can't
barrom them.”

“Ten goving 1o go o bead early 5o lean seep
well before my rest tamsornom”

“Ihit you if you do that again!™

“I feel very comfortabsle when ['m speaking
in public”

“14d ke 1o be the manager of a hig
mulrinational company.”

“That's what [ think and I'm not goéng o
change my mind,”

*T'd peefer 1o da this nemy own, thanks”

2 Your grandfacher's father is your gr -8 . ¢ Write the opposite adjecrives. Use a
3 A chilkd who has no brothers or sisters is an on megarive prefix if necessary,

ch ;

!

4 Your brocher's daughterssyourn______ o ::::;mu.s <
5 Your fathe'sslsterbsyoura_____ ; ki
6 Your spouse, children, parears, and beochers and sisrers P m’{‘m

are your im f . M oed
7 Your father's new wile is vour s ; utgm IS

ifs g . O sersitive

8 Your wife’s oe bushand's father is you 7 talks

£ g e ; 7 talkitive
9 Yourasnes, uncles and consins are your ex 8 dean

f

Latham-Koenig, C.; Oxenden, C. American English File 3 — Workbook. 2" edition. New York: Oxford University

Press, 2014.



5 READING

A Read the article ance, Why do the Bedouins preter
o live together in  big Family grovp?

families in Southem Eurcpe are geserally vory clase,
akthough i the past they spent cven more bime together.
This Is also true of families in the Middie East. But it
& the Bedoun people who have the closest ties of all.

Traditicaal Sedouin families live in large tents about haf the size
of o basketbab court, The tents are divided into two sections; the
first i for recewing guests in true Bedouin style — they have the
reputation of beeg the workd’s most generous hosts. Visitors are
alwirys sarwad a big meal as 5000 as thay serve. The sacoad part
of the tent is the family's shared kacken, iwng room, dining roarm,
and bedroom, They don’t hive tabies and chairs, as the whole
family sits on the floor to eat. And Instead of Beds, everybody
sheeps on mStEresses. which are piled into & corner of the room
during the day

Saveral generations usually shara the tent. The head of the
family is the mother, and she is the ane who gves the orders.

Her hushand aad her children lve with her, even when the childen
are married and have their ows children The sons and sons-erlaw
look Muer the aamals, white the daughters and daughters-in-

aw clean the tant, cook the meals, and taka care of the youngar
grandchildren. The aldes ones are left to run around cotside.
There mary often be as many 35 30 peapke undes the same roof,

The few young peogle who have keft the famiy to lve in the cty
wisit their mothers nearly every day. It can be qute a surprise to
s @ ghiny new Mercedes pUllup ouside coe of the 1ents st
watch 3 well-dressed man get out to greet His relatives,

Bedoun peaple do not like to be separated from ther families
and there is 8 very Qood reason why. If they are pooe, sick, okl of
urampioyed, it Is the family that Sepports tsem. Ederly people e
never 181 BONe, 6nd problems are always shared. Children who
work in the oty are often responsitle for thair famibes financially,
in this way, Bedoon bamibies aren't just clase; they are a liteline.

b Read the arvicke agabn. Choose the corvect answers
according ro the Information ghven
I Inthe past. mast families in Sourhern Earope and the
Middle Fast were. ..
3 smaller. @dxu. ¢ richer
2 Theee isn'vmuech ... o a Bedonin tene.
] “ghl
3 Bedoain .. spend muost of the day inside.
4 men bowanmen ¢ <hildren
4 Young Bedouins who live in the city..
2 hardly ever go bome.
b don'tearn much mooey.
¢ don't lose rouch wirh their fanailies.
5 Members of a Bedowin family help each ocher 1o,
¢ choose clothes

& furmiture ©oaguce

A sarvive.

¢ Look atche highlighted words and phrases. What
da you think they mean? Use vour dictiomary to ook
up their meaning and pronunciatiog,

b get ajobs

6 LISTENING

a  ATET) Listen woacouple, Terry and Jane, alking
ahoait going to live with the in-laws. What do they
decide at the end of the conversation?

b Listen again and mark the sentences T (croe) or F (false)

1 Terry and Jene are boeh very tirad, I

2 Terry is moce opeimstic abour the furure than fane.

3 Terry's parents have suggested the family move
i with them.

4 Terry says that if they all lived together, his

parents woukd babvsit,

Jame thinks thar the new plan woald mean less

herasewark for her.

w

=

Jane woerics (Ot the grand parencs woukl spoil
the children.

¢ Listen again with the audloscripoon p. 69

USEFUL WORDS AND PHRASES
Learn these words and phrases.
hoarding school sick owld

bardsny skul valee Cvilvn
chiklhood [usldhod ﬁgh' furt
Rang goen aware of o'wer o
fachering “gwdoariy nowander a00 wandx
rivaley el

S 5D mes
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APPENDIX 15

Audio scripts

1 That's my kind of friend!
] Conversation (p. 2)

B Listen io Joe and Roy disoes L after thiy hed
dirrer together. What did Roy think of har?

Joer 5o, what did you think of Lisa?

Foy: Wall, | was womed at first - especally when | e
that she rodae & motoropcke. | thought she might be:
ona of thosa girks who s inko heasy metal music and
stuff bloz trat. Yiou know what | mesnd

Joar But she's pratty normal, right?

Foy: Yash, and she's smart and funry - . . and wery pratty,
i)

Joex | lnizw you'd blea her.

Foy: Yaah, | do. She's my kind of girl.

Joer 5o am you two going to gat ingether agein®

Foy: lhopa so. | got har numbar, and 1l et har
tomorrow. Do you think sha liked ma?

Joar | think so. 3 semed to be having & good time,
too. But | guess you'ne going (o hawe o get in toudh
with her and find out.

[ Listening (p. 4)

A Listen to conversations that describs throe people
fira the descriptions postitee or negathva ¥ Chadk the bor
1. Emma

Fobr 5o Courtniy, how are things with your new
mommate? Emma, right?

Cowtrey: Yaah, Emma. Things ara O

Fob: That doesn't scund good.

Courtney Well, I'm a Ittle annoyed

Fob: ‘What happanad™

Cowtney 5o we ke tums deaning e apartmeant.
1wz e turr i wock, and she sl hasn't done:
arwthing. Then today she: laft far har paronts’ howsa
for the: entim wesiand.

Fobr Do you think sha fongat?

Cowtrey: Well, | asked her about it bedora she laft, and
sha wasn't vary nica. hie said sha didn't reed another
mom and that she'd da things when sha had tima
She's not sy o &k o

Fiob: Well, sha might do it Sunday night when she gets
badck. s domn, then talk 1o her

Cowtney Yoah, 1l walt and saa. Thanks, Rah.

Z. Mirs. Lablanc

Natakia: Hey Jon What's nesr with that intemship n
Paris? Did your French teachar halp you with the
application?

Jan: Mrs. Leblenc? Yeah, sha was a huge halp. She
rrstowed rmy Fronch and even gawe ma soma good
Mdazs

Natalie: That's great! She sounds so halpful

Audio scripts

Jan: Sha rezlly = | often tell her that, and sha just laughe
S won't ke oadt for

Katabio: Yo kmiow, my sistor says she's th best teacher
thas ovar had. Sha's king a Franch class now with
ancther inachar, but she stll writes Mrs. Leblanc with
quastions.

Jan: And Mrs. Leblanc doesn't mind?

Natakia: Nopa. She says sha's happy to halp.

Jan: Shak so sweet. It's people bka har that make ma
want bo ba & teacher

Natake: Oh, yesh? Would you teach Frerch?

Jan: Franch? Hmm Fm not =0 sure. Lotk soo | get this
nbernehip In Paris first.

3. Pablo

Man 1 Hey, remembser that it Pablo’s birthday nast
Frickay.

Mar 2 O, that's right! What's the plan?

Man 1: | Faven't haard of anything. Ha's aheays
oicpnirng parties for othor people. Lats plan
somathing far him this tima.

Man 2 Great idea! Would he gat mad i we imstied &l his
fricnds?

Mar 1: Mo, he'd lowa it And Pablo never gets mad,
anyway. Lat’s do dinnar at bis favortte ndian
restauranit. You know how be loves cumy.

Man 2 Parfect. Fll invita his fiends, and you cn ke
mm of the dinner reseration

Man 1: 0K, but for bow many people?

Man 2 Hehas alot of fends. Lot’s sy fiftcan for now,
and "N ket you know H it denges.

Man 1: He's going to lowe: this!

B Liston again. Witts two adjedttas that desoiba cach
parson in the dhart

2 Working ?te 5
[l Conversation (p. 11)

B Lsten io tha st of the conversation. What Is Tyler
going to-do at tha rosot?

Emma 5o, whatwill you ba doing at the besch resort?

Tytar: Nathing that geaat, achally: [Nl ba working with tha
aritartainmant staff, you know, making mure the guests
ara having = good tima

Emmar That sounds intenesting o me. What cxactly wil
you hawe to do¥

Tylar: Well, during tha day, Il hawe 1o ongenies acthtics
and games for adults and chifidren. And than we hava
o take part In @vening acvities, you know, shows,

partias .. .
Emmac | sea. it sounds like your days will be pretty long.
Tydar: For sure. And tha job s sk days 2 woak
Emmar ¥Wow! You maan you only hava one day off 7
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APPENDIX 18

Uindn 1 Wocabubary Weoerkiswat

PERSONALITIES

Your Vocabulary Log
Waka o vooabulany kog. VWrils woads of drae pichenas W Rl pou rememben.

PERSOMALITIES

aciw LT ouigoing
agrEs L ket
COiTEstilA saf-canicont
cofsidemain SOFTSIlAAT
Creafive SIS
Sasndng Sorihhs
ogobsheal sHngy
gt LT SR
mpatant SUpporifea
irflaxibda DT SThe il
kind Lo
ket |dales = reaw wond)
Practice
B Classity ho words in your vocabulan g Wil + b 2osilve waos of
= fOF MEgalvl worsd

B Choose four lanous P @] codmiplenti i charl U wisnds Troen o
voiabilary ke and pour own wons

Famous parson Wiy lamous Parssnalicy
Beyancd Sanger ereaTmg Wind

C GrOUr WoRK Ehar o opinkong aboul thie people in your char.
A 1 ineally B Bayonod.

B Barponod T Wy oo you e ha?

C: I think sha's @ greai singer. Sha's very cmative.

A A shar's vy kind, ool
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INFORMATION GAP CROSSWORD
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Eorira Waerkis sl

Part A
Acres

5. iimsdesl
Bl

5. sehable
11, suppstive
11, aiet

13. Nl

14, caympeing

1

2 coialerale
1. wcimis

4, wlifgy

7. helplul

% wicighle
10, scfisalave

: |'r.r ofo|e]s]r
: . : : wlejafr]
I . I (R N
m L I|AIB|L E : o
_ ] T 1 =]
ulelefeln]r]i]v]e
B fafu]i]e]r]
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e E E e E E m o m o E e E e e E E E E B & A e E e e E R e E A e e e EEsEEessess e
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& G 5 5
1| o -] L 1
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i B !
B 5 1 M I | I
u| [w] ] (2] [a
Bl I il = =
& E o| [u] |¥]
" 1IBEERE 5]
H " n
Rl I — _
F & & 5
ul T = ] | |e
c E N
| a
] =
A LIl 1]
B r
| CLlel 1
a W
JHEEEEEER
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APPENDIX 20

Uinit 1 Listisfmsg WO hisit

WHO IS YOUR BEST FRIEND?

A PRIR WORK Look af ihe pioiunes. Tory i elling @ raediD ROSt ahoul his besi
Trisiid, Blob Wit o0 i Ehink thisy mesl? What do you fhink Bob is kT

-!ll'

B O Lisien io the moto host ask people aboul their best fiends. Complete ihe chart.

Wiieh Wiy it Hors (hay st ‘What iha Trand & SR

1.
Fa

G D Liwien again. What do the flends do ingether in fhair e imae?
Credeih ] i CONTEC] SiEaes

1. O a. give Fends nhday paries Z O a. play om & sofal ieam
O b. ek s Ol b Estan o ofhess talk
O e tedl jobess aad iradbin: ponpde laugh Ol 2. g shiopping
O 4. go dossricwn with frenids Ol ot vacaiiong

D crROour WORK DChScams thised guesiions
1. Wi b o bedsl ricnc?

2 WWiren did o maoed hm o hes 7

3 Hiow' & w0l MeerT

4 Winal & ek oF shia B ?

5. Winai o0 pou 00 togedner in your free GmeT
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APPENDIX 21

Unit 1 Writing Workshaet

EMAIL ASKING FOR ADVICE

Before You Write
A Read Carcl's email Wiy is she wiiing 1 Pam?

To: pamifreeway com
Subject: Advice
HI Pam,

1 I'mwrisng % ask you about something personal. Remember Jobhn, my high school fnend?
You met him at my brthday party. John and 1 have always gotien along wel, bt he's
changed a ot recently. I'm not sure what to do

2 Tobegn with, he’s been caling me practicaly every day. | lke friends who e
but caling every day is too much! Aiso, he only calls to gossip about our fmends. You knaw
| don't like it when pecpie talk about others behind ther backs. | always ¥y fo change the
subject, but he keeps caling with gossip!

3 | don't want 1o hurt John's feelngs, but | need this 1o stop. Should 1 tel him how | feel?
Do you tink he'll be upset? What would you do? Please let me know!

Your friend,
Carol

B Compiete the senmences with the number of e COMect paragragh.
a Paragragh describes e prodiem

o Paragrapgh «pling he purpose of he emal

¢ Paragraph ____recuests advice.

Your First Draft

A Thini of someone whose behavior bathers you. Anawer 1ese quasions

1. Who & this person? 4 How have you respanded?

2 Wnat s 11hat bothers you? 5. Has the stuation changed? If so, how?
3. Wiy does it bother you?

B Wirite an email 10 a friend asking for advice. Wik one paragraph esplaining

YOUT Purpcse, one descibing The prodlam. and 0ne reguesting advice. Use your
notes and Carols emad as a model

€ PAIR WORK Read youw panners emal. Wite answers 10 these quessons
1. 5 e explanason of e pupcse dear?
2 k& the descrigiion of he protlem doar?

3 Can you suggest any improvenants 10 the contant of grammarn?

Your Second Draft

Use your parmnar's answers 10 revise your emadl
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